Reasoning


The paper Adult ESL Learners, was chosen for this project because of it's explicit approach to adult leadership in the field of ELL. I have taught adult ELL students for over 3 years and I enjoy the dichotomy that they present compared to high school students. Adult learners are more eager to learn and are in the class with a purpose. Compared to high school students, adult learners are more engaged, more eager to learn, and easier to teach. I love to help people and teaching ELL students has been rewarding to that extent. The measurable growth in their language abilities helps me feel like I make a difference. By teaching at the community college level, adult ELL students fuel my passion for teaching and allows me to help many students on a daily basis.

Abstract
The amount of Adult ESL students in community college settings are larger than ever, however the students typically have  low skill levels which help keep them in lower income positions. By ensuring they are given ESL courses that will allow them to learn the common language as well as ensure they are able to increase their academic standing, by allowing them access to higher learning and a broader range of skills due to the ability to understand the common language. The bridges from ESL courses to traditional community college courses, to university courses will be able to increase their skill sets through the use of pedagogical and andrological teaching strategies. Also, ESL adult students will be able to transition into higher education, better paying jobs, and higher socioeconomic status than they currently entertain, by studying the common language.
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Adult ESL Students

What others have said


Many people in the United States speak more than one language. Through the various routes of coming to the United States as a non-native speaker; immigration, emigration, refugees,  vacation, adults make up a large majority of those people who are trying to enter community college, in order to learn the language to gain better skill sets in the United States. There are a large number of adult students attending English as a Second Language (ESL) classes in the United States. The problem however, is not that they have a language deficiency, but rather that they have low skill levels as a result of the language deficiency. As adults gain entrance into ESL classes, they are able to begin to advance their skills, the more proficient their language becomes. This helps them obtain better jobs, gain ground on their socioeconomic status, and transition into higher education, all because they are able to improve their language. 

The number of adults trying to enter community college ESL classes far surpasses the number of available seats in ESL classes. "Eager students join thousands of others greeted by lengthy waiting times that range from 12 to 18 months for the largest ESL providers in Albuquerque and Phoenix, up to three years or more in Boston and other northeastern cities." (The U.S. English Foundation, 2007) With better English skills, non-native speakers can obtain better skill sets. "Having a postsecondary education—broadly defined as a credential beyond a high school diploma—continues to be one of the most important factors in getting a good job and advancing in the workforce." (Foster, 2011) By increasing their language, adults will be able to increase their skill set. " Spoken English appears to be an important component of economic stability and success in the U.S.—studies have shown a strong connection between language ability and employment and earnings." (Spruck Wrigley, Richer, Martinson, Kubo, & Strawn, 2003)

Many non-native speaking adults will be able to find better paying jobs and dig their families out of poverty if they are able to extend their proficiency in English, simply by attending (ESL) classes. There are many community colleges that offer classes which yield students who become closer to proficiency in their English skills. There is federal funding available for more adult ESL programs in the nation, which would help the non-native speakers, by providing them the opportunities necessary to become not only proficient in the language, but better equipped to enter the workforce using that language. "According to the most recent statistics from the U.S. Department of Education (2004), more than 40% of the over 3 million students in the federally funded adult education program are English as a second language (ESL) students." (Condell, 2005) It is also proven that by entering training programs for English, adult students will be able to obtain better paying jobs, as a return on their investment of the education. " Two scientific evaluations of a training program serving primarily Hispanic immigrants found that integrating job training with English language, literacy, and math instruction increased employment and earnings." (Spruck Wrigley, Richer, Martinson, Kubo, & Strawn, 2003)

While attending classes, the adult ESL students will likely experience both andragogy and pedagogy in order to better meet their needs. This is a result of necessity, being that some with some activities and skills, the adult will be self-directed, while with others, they will need a great deal of instruction and assistance in learning, comprehending, and utilizing new ideas and concepts. " in the technology of andragogy there is decreasing emphasis on the transmittal techniques of traditional teaching and increasing emphasis on experiential techniques which tap the experience of the learners and involve them in analyzing their experience." (Knowles, 1973) The pendulum has swung, where classrooms should be learner-centered, as opposed to teacher-centered, when dealing with adult learners as a whole. " Similarly, some adults prefer the structure of a pedagogical classroom and do not fare well in a less directed learning environment." (Herod, 2012) These students, should they be non-native speakers, may fare better in an ESL classroom, which should utilize both andragogy and pedagogy, based on the adult students' skill set. 

In the future, adults will need to be more proficient in English in order to be successful at an advanced career. "By one estimate, 64 percent of jobs in 2018 will require more than a high school diploma, although not necessarily a four-year degree." (Foster, 2011)  however, it is problematic for adult ESL learners to gain knowledge necessary for job skills, primarily because most ESL learners cannot yet comprehend enough English to have job skills necessary for understanding the workforce development programs on [community] college campuses. "While there is wide variation
among
the nation’s community colleges, most colleges have separate divisions for credit-bearing academic
programs, noncredit workforce programs, and developmental
education; some have
an adult education division."  (Breaking Through) This means that adult students will need to improve their English skills prior to entering workforce development training, in lieu of colleges and training programs that align with one another and offer training in multiple languages, and/or the ability to attend ESL classes that offer workforce development within the scope of the curriculum of the class. " Integrate adult education and English language services with postsecondary education and training to increase attainment of credentials leading to family-supporting jobs."  (Strawn, 2007) By integrating adult educational and ESL services, adults will be able to learn job skills while improving their English.
Importance of this topic


This is an important topic because there are numerous non-native speakers in the United States that are unable to attend classes, dig their families out of poverty, and improve their socioeconomic status. " Reflecting their low English literacy skills and limited credentials, immigrants are concentrated in low-wage work and many live in poverty."  (Spruck Wrigley, Richer, Martinson, Kubo, & Strawn, 2003) While the statistics continue to show that adult non-native speakers need to work to achieve their English proficiency, whether it is in a community college program, or in a federally funded program, they need help with learning the language to the extent they are able to understand what may be presented in workforce development classes. "Job training and other post- secondary programs can substantially increase earnings and job quality."  (Spruck Wrigley, Richer, Martinson, Kubo, & Strawn, 2003) This topic bears scrutiny because of the large amount of adults that enter into ESL classes and are placed on a waitlist as a result of the overabundant need and the shortage of classes available. This results in the necessity of possible programs that explore both ESL and workforce development being established.
Unanswered Questions


Unanswered questions on this topic can be researched using Google scholar. At this point in time, it is only a summation that ESL courses need to be combined with workforce courses as a resulting need envelopes the United States with the influx of immigrants and emigrants. In the coming years, having a trade or college degree will yield the most high paying careers. If ESL adult students are able to sustain attendance in ESL classes and obtain workforce development as well, they will be among those with higher paid positions. Further, if students are willing to help themselves learn a new language, they are more likely to rise above their current socioeconomic status. They will be able to help their families and better support them financially. However, legislation has not yet been written that directs ESL courses to be combined with workforce education courses. Though this will benefit the masses the most, it still has yet to be created. Unanswered questions are also able to be directed to any of the documents utilized in the creation of this paper. 

Summary


In summary, the adult ESL learners are more numerous than ever before. The adult students have many challenges to overcome; such as socioeconomic status, language barriers, and low job skills. Students in adult ESL classes at community colleges are able learn English, and then enroll in workforce development courses. As a result of the number of non-native speaking adults in the country, community colleges are creating waiting lists to accommodate the people who desire to learn English. Not all adults are able to attain workforce development because they are unable to understand the complexities of the English language to the extent the materials required. With adult ESL classes, students are able to  accomplish learning the language, possibly gaining career credit, and enrolling in [community] colleges which allows for student exposure to andragogical and pedagogical practices in the classroom. Though some students are unfamiliar with the concepts, they are unable to learn with solely andragogy or pedagogy practices. This leads ESL teachers to develop skill pathways, materials, and lessons that utilize both teaching practices in the classroom, in an effort to reach all students via how they learn best. This also allows for students which inhibit the community college classes to maintain an overpopulation in numbers of students in relation to classes. The waitlist is extending on a daily basis for student entrance into ESL classes at community colleges. The resulting addition of non-native speakers to the workplace encourages the need for more ESL classes. The need also necessitates ESL classes that require workforce education as well as language classes. The reality is that those courses are not yet available and only discussed in reports at this point in time. 
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